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ANNUAL ENGAGEMENT:  MAIN FINDINGS

Name of college:
Coatbridge College
Date of visit:
26 January 2011
Context

HMIE conducted Annual Engagement Visits (AEV) to Coatbridge College on 18 November 2008 and 17 November 2009.  Since the last AEV, the principal has made minor changes to roles and responsibilities within the senior management team, the college management advisory committee (CMAC).  These changes have had a positive effect on internal partnership working between teaching and support teams.  The college continues to manage the major redevelopment of its estate well, minimising the impact on learning and teaching and the wider learner experience.  The college is building on the success of the BA Business degree, jointly accredited  by the University of the West of Scotland, through the introduction in January 2011 of the BA in Early Education and Childcare.  It has well-advanced plans to offer further degrees in partnership with other universities.
	High quality learning:  retention and attainment rates



The 2009-2010 (unconfirmed) performance indicator (PI) data indicates that, overall, retention and attainment rates continue to improve or remain steady.  However, retention rates are low in FT FE engineering programmes.  Retention rates in some business, computing, performing arts and science programmes are steady but remain below 80%.  They are high in all other subject areas.  Attainment rates remain high or have improved in most subject areas.  However, attainment rates in part-time computing and ICT programmes and part-time engineering programmes are low and have declined since last year.  At programme level, course teams have a sound knowledge of what works well in their programmes and where potential challenges lie.  They continue to implement actions and changes for improvement, which result from their own self-evaluation processes, as well as learner feedback.  For example, in performing arts programmes, teaching staff have introduced new units, in order to ensure that programmes reflect current industry practice, while in business, staff have introduced several new programmes, including degree-level provision through partnership arrangements with the University of West of Scotland,.  Teaching staff in care and dental programmes have made improvements to programme design.
The college continues to refine its student commitment strategy, which has been in place for over 18 months.  Building on the good practice from the previous student recovery initiative, the strategy continues to provide a range of effective measures and tools which enable staff to work with learners to improve their retention and attainment.  Teaching and support staff work very well together to identify early and implement promptly appropriate measures, which are highly tailored to learners’ individual needs.  Recently-appointed Faculty Support Assistants (FSA) work well with Course Leaders, Guidance Tutors and Student Advisors to support learners effectively.  They also work together in a small group to improve further the fullness and promptness of information available to all staff through the support database.  Easy access to this wide range of information enables staff to support learners well and improve retention and attainment.  Ongoing and effective external partnerships, through which learners receive specialised support, continue to contribute to improved retention and attainment.  Senior staff routinely monitor and review the effectiveness of the student commitment strategy.  They continue to monitor and analyse PI data routinely at course team meetings, in which all programme staff participate.  They are also monitoring any potential impact of the decant process, which results from the college’s current estate redevelopment, on retention and attainment.  All of these measures have had a positive impact on retention and attainment rates.  
	High quality learning: Curriculum for Excellence in learning and teaching 



Over the last three years, the college has routinely reviewed its delivery of the skills  associated with Curriculum for Excellence  (CfE).  Four members of staff, whose responsibilities include schools programmes and Skills for Work programmes, constitute an advisory group for CfE development and delivery across the college.  Programme teams design content and learning activities to maximise learners’ development of skills and abilities required through CfE.  This includes the promotion of health and wellbeing in all programme areas.  These arrangements are well embedded and staff across the college demonstrate a good understanding of  CfE  and how they should promote it.  Curriculum Leaders have incorporated all of these aspects into programme and lesson planning.  Learners on full-time FE programmes track and review the development of these skills through their Personal Development Plans (PDP), while learners following HE programmes have to opportunity to do so through their reflective workplace portfolios.  Teaching staff monitor and evaluate the sufficiency and effectiveness of delivery of CfE skills through their self-evaluation activities.  Curriculum Leaders share good practice relating to CfE across departments at the Curriculum Leaders’ Forum.  All of these arrangements are working well.  Key staff continue to work effectively with staff from local schools to ensure continuity of experiences during the transition from school to college.  This applies to pupils attending college from school, as well as those progressing from school to college.  
	High quality learning:  guidance and support -  update on college developments 



The restructuring exercise, 18 months ago, has enabled further cross-college working, with all Faculty Directors having responsibility for leading teaching and support teams.  The realigned cross-college groups, including the Curriculum Leaders’ Forum and the Support Managers’ Forum, have enabled learner issues to be shared and discussed more fully.   Faculty meetings continue to be attended by support and teaching teams, which has led to members of support teams developing a full understanding of the learner experience, while teaching staff appreciate the issues facing support staff in the delivery of their services.  As a result, senior managers have made a number of further enhancements to the provision of guidance and support services, which have led to more efficient arrangements for learners.  For example, teaching and support staff worked together to redesign PDPs, which are used by learners on all full-time FE programmes.  As a result, learners consider the plans to be more relevant to their needs and teaching staff can monitor learners’ progress more effectively.  Learners on HN programmes, undertake a personal development unit, where their programme framework allows.  Other HN learners make good use of reflective logs in their workplace experiences.  Key staff are currently evaluating the opportunities for HN learners to reflect on their learning and skills development.   In August 2011, the college introduced the post of Faculty Support Assistant.  Each of the seven FSAs is aligned to a teaching faculty, where they liaise between learners and staff and enhance communication.  These posts are having a positive impact on the learner experience.  Ongoing enhancements, particularly in the improvement of learners’ literacy and numeracy skills, have resulted from close working between the college’s nursery manager, the literacy and numeracy support worker and teaching teams.
Learner engagement:  update on college developments

The college continues to enable learners to enhance their own learning through a range of appropriate methods.  Recently, teaching and support managers have reviewed the effectiveness of methods used.  They have also held learner focus groups, whose purpose was to evaluate the effectiveness and meaningfulness of learner feedback.  As a result, managers have introduced further opportunities for learners to provide feedback and evaluative comment.  For example, almost all programme teams encourage learners to provide feedback through the college’s Virtual Learning Environment (VLE).  Many teaching staff encourage feedback at the end of their lesson, and programme teams are beginning to introduce the use of a talking wall  for their programme areas.  While it is too early to assess any impact of this, early signs are that learners are keen to engage in this method of providing feedback.  Programme leaders continue to use the college’s well-established arrangements for the use of learner surveys and PDPs.

Learners continue to contribute effectively to the work and life of the college through existing arrangements.  The Learner Engagement Officer  (LEO) post is now in its second year.  Learners and staff comment positively on the impact of the post.  As a result, the LEO and the student president have been able to deliver a successful programme of class representative training to all reps across the college.   The student president represents learners’ views effectively on an appropriate range of cross-college committees and Board of Management sub-committees.  While the Board has always had a presence at learner events and celebrations, the recently-introduced Meet the Board event has proved successful in enabling Board members to hear learners’ views directly.
Quality culture:  developments in the Principal’s Formal Review
The Principal’s Formal Review process is now in its second cycle and is well embedded in the college’s quality enhancement arrangements.  The clear relationship between self-evaluation, planning and CPD arrangements  (Team Evaluation and Operational Planning – TEOP) is evident through the quality enhancement arrangements and culminates in the Principal’s Formal Review.  Directors of teaching and support areas and their teams self-evaluate using aspects of the HMIE quality framework.  Each stage of the self-evaluation process and associated action planning contributes to the formal review. Staff in all teams feel involved in these.  To assist directors of teaching and support areas in preparing for the review and to promote consistency across the college, the quality team has introduced a helpful template.  Directors customise the template to reflect their areas.  Support staff indicate that working towards and contributing to the Principal’s Formal Review has increased their focus on and understanding of the learner experience.    
The positive impact of the Principal’s Formal Review is clear in terms of the college’s quality enhancement arrangements as a whole, and the motivation and understanding of those who contribute to and participate in it.
	Excellence in improving learning and teaching through staff engagement with educational psychologist services


	

	The college has built upon its successful partnership with its link educational psychologist in order to assist all staff in their support of learners with specific needs. 

	Staff across the college have highlighted that there is an increased number of learners presenting with social, emotional or behavioural issues.  Staff were  concerned that, although extensive support systems for learners were in place, they wished to develop a further understanding of the challenges experienced by these learners.  They also wanted to develop the skills and knowledge to adapt their teaching approaches, their lesson-planning, the way they use resources, and their general classroom management techniques to maximise these learners’ chances of success.  The educational psychologist has continued to provide CPD for all staff.  However, the college has extended this service by making psychologist services available to staff to discuss wider issues privately and anonymously.   Through a formal appointment system, some staff seek advice on how best to respond to a learner’s or group’s specific circumstances and behaviours.  Others use the service to support themselves in respect of the emotional and professional demands they feel while helping these learners with their challenges.  As a result, staff wellbeing has improved.  The service is highly valued by staff, who report that they are more confident when interacting with learners.  They have changed their teaching and assessment approaches, and the way in which they think about learners’ difficulties.  In many cases, learners have achieved success in assessments for the first time, as a result of this development.



Excellence in the development of core and employability skills through extended work placement  
The New Opportunities programme offers learners with few or no qualifications the opportunity to enter education and choose a programme which meets their needs and interests.  The programme also aims to improve learners’ employability skills.  The college has established year-long work experience placements for all learners on the programme at two local businesses, where they can to put core skills and employability skills into practice.  
World of Wings is part of the Cumbernauld Outdoor Centre.  Palacerigg Country Park promotes conservation, environmental education and countryside recreation.  Learners from both groups of the New Opportunities programme spend three hours per week for one year working in the centres.  They undertake a range of activities from caring for animals, cleaning the animal quarters, serving the public in the cafes and participating in building projects, such as irrigation and fencing.  The variety of tasks, as well as the level of responsibility assigned to the learners, ensures that they develop a full understanding of employability skills.  All learners are able to identify the specific skills required for employment and describe the importance of gaining experience in the work environment.  They are able to describe their progress in the development of core and employability skills, as well as their increased levels of confidence.  They value the experience and report that it has enabled them to try different types of work, improving their chances of securing employment in the future.
Sector-leading and innovative practice in delivering continuing professional development in learning and teaching  
Through its 21st Century Lecturer programme, the college has supported the content of the PDA: Introduction to Teaching and the teaching approaches used to deliver it.  The programme is offered to all newly-appointed teaching staff, whether permanent or fixed-contract appointments.   The college delivers the programme in a highly supportive context, through a blended learning approach, including regular meetings of the group.  Those studying on the programme value this support highly.  They particularly benefit from the group meetings, where they discuss issues, challenges and successes, and are supported and advised by their tutors.  Tutors deliver the PDA using up-to-date learning technologies, such as tools to create and embed multi-media objects in presentations, as well as interactive whiteboards and the college VLE.  The group is also introduced to and participates in collaborative online activities, such as wikis and blogs, which they themselves then use as a resource tool.  Tutors regard themselves as role models and they encourage those on the programme to evaluate and reflect on their experiences as learners, as opposed to staff.  In this way, they fully understand the impact, appropriateness and benefit of the use of various learning and teaching approaches.  They have developed confidence in the use of a wide range of approaches, as well as the ability to select the most appropriate and engaging methods.  

By using these approaches to learning with staff, college tutors demonstrate good practice, the benefits of which those on the programme are experiencing.  They have also developed a knowledge of creative approaches to learning and teaching.  They feel motivated by the programme and fully prepared to engage in further professional development, including TQ(FE).  They leave the programme motivated to create a positive experience for their learners.
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